Great Thinkers

Unit Summary

This unit exposes students to great minds who have made a significant impact
on the world. Students take on the role of a Great Thinker and through
research they answer Content Questions, such as, How did these “Great
Thinkers” change the world? What obstacles did they overcome to change the
world? and Who did their work impact? After synthesizing their research
information, students create “I AM” poems as well as diary entries from the
perspective of their Great Thinker. As a culminating activity, students become
their Great Thinker, presenting the life and accomplishments of a Great
Thinker to the class. In a final reflection, students answer the Essential and
Unit Questions, What does it take to change our world? and Which people
have positively impacted our world?

Curriculum-Framing Questions

e Essential Question
What does it take to change our world?
e Unit Questions
Which people have positively impacted our world?
e Content Questions
How did these “Great Thinkers” change the world?
Who did their work impact?
What obstacles did they overcome to change the world?

Assessment Plan

Assessment Timeline

This timeline shows in chronological order the different types of formal and
informal assessments that occur during the unit. The table below explains how
each assessment is used and who uses it for what purpose.

Assessment Timeline

T |

At a Glance

Grade Level: 6-8
Subject(s): Social Studies,
Language Arts

Topics: Reading, Writing,
and Communication
Higher-Order Thinking
Skills: Analysis, Synthesis
Key Learnings:
Researching, Expository
Writing, Public Speaking
Time Needed: 5 weeks
daily, 50-75 minutes each
day

Things You Need
Instructional Procedures
Standards

Student Samples

——



Before project work begins

Students work on projects and
complete tasks

After project work is completed

e K-W-L Chart
e List

o K-W-L e Research Quiz e Peer e K-W-L Chart e Oral
e Chart e Journal Feedback e Questioning Presentation
e Questioning e Diary Scoring e Oral Content Scoring Guide
e K-W-L Chart Guide Scoring Guide e Reflection
e Anecdotal e Oral Content
Notes Scoring Guide

e Oral
Presentation

Assessment

Process and Purpose of Assessment

K-W-L Chart

Students develop classroom and individual Know-Wonder-Learn Charts about Great Thinkers.
Students use these to access prior understanding, brainstorm ideas, think about questions to
research, and reflect on their learning. The teacher uses the K-W-L initially to gauge readiness and
interest in the topic and then during the unit to promote metacognitive skills as students revisit the
charts and reflect on their learning.

List

Students generate a list of famous people and choose five that they think have made a positive
impact on the world. This helps students tap prior knowledge and start to organize their thinking.
The teacher uses the information to assess what types of people students think have made positive
impacts on the world. This can then lead to a discussion highlighting the important characteristics in
Great Thinkers

Journal

Students use journals to write down research notes and to answer reflective questions. The teacher
reviews journals during conferences to provide feedback, clarify misunderstandings, and provide
additional lessons if necessary. The teacher reviews journals at the end of the unit to assess
analysis and synthesis skills.

Questioning

Teachers use questioning strategies to monitor student progress, probe for understanding, and
engage students in higher-order thinking. Teachers question students when circulating during group
and individual work time as well as during conferences. Teachers also return to Curriculum-Framing
Questions throughout the project to analyze student understanding.

Research Quiz

Students are given a short answer research quiz to check on their progress. This quiz provides the
teacher with a snapshot of the research up to this point. Most importantly, this quiz serves as a
guide to students about what they still need to find regarding the life and work of their Great
Thinker.

Anecdotal Notes

In this informal assessment, notes from observations and interactions with individuals and groups
and from the conferences provide documentation for final assessment.

Poem Scoring
Guide

Students use the poem scoring guide to monitor the quality of their work and to provide peer
feedback during the writing, editing, and revising of the “I AM” poems. The teacher uses it to assess
the final poems.

Peer Feedback

Students use the poem scoring guide to give feedback to their peers about their poems. They do
not score each other, but rather highlight the descriptions in the scoring guide that correspond to
the poem, citing evidence from the poem. The focus on peer feedback is on improvement, not
judgment.

Diary Scoring
Guide

Students use the diary scoring guide to monitor the quality of their work during diary writing.
Teachers use the scoring guide to assess final entries.

Oral Presentation
Content Scoring
Guide

Students write and deliver a speech as their Great Thinker, using the Speech Content Scoring
Guide to help prepare for the content of the speech as well as to clarify questions during the
practice sessions. This is the first of two scoring guides for the students’ speeches. The content



scoring guide assesses the substance of the speech, while the oral presentation scoring guide
assesses the enactment of the speech. The teacher uses this scoring guide to assess the content of
the oral presentation.

Oral Presentation
Scoring Guide

Students write and deliver a speech as their Great Thinker, using the Oral Presentation Scoring
Guide to help prepare for the presentation or production portion of the speech as well as to clarify
questions during the practice sessions. The teacher uses it to assess the oral presentation.

Reflection Students reflect upon what they have learned in the unit, returning to the Essential and Unit
Questions, “What does it take to change our world?”, and “Which people have positively impacted
our world?” Students cite evidence from their research and their peers’ presentations. The teacher
uses these reflections to assess students’ growth throughout the unit.

Credits

Joel Lang participated in the Intel® Teach Program, which resulted in this idea for an assessment plan. A team of

teachers expanded the plan into the example you see here.
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Assessing Projects: Great Thinkers
Instructional Procedures

Instructional Procedures
Introduction to Unit

1.

2.

Ask the Essential Question: “What does it take to change our world?” Elicit student responses and create a K-W-L
chart to record students’ ideas. Leave the chart up throughout the unit for reference.

Pose the Unit Question to the class, “Which people have positively impacted our world?"” and record the
brainstormed list of these people. Ask questions to ensure students are thinking about people from all cultures,
professions, age groups, and time periods.

Ask students to choose three people to write about in their journals, giving reasons as to why they think these
particular people have had a positive impact. Review journal entries to gauge student understanding, thinking, and
reasoning. Then lead a class discussion highlighting the characteristics and reasoning that are important to consider
while researching.

Introduce the scenario for the project telling students that they will take on the role of a “"Great Thinker” and
present to the class after conducting research to find out all they can about the thinker’s life and how they impacted
the world.

Expose students to additional possible Great Thinkers through guessing games and book passes. Using the original
brainstormed list and these additional activities, have students add twenty to thirty names to their journal of
possible Great Thinkers they would like to become for this project.

Ask students to choose the two “thinkers” from the list who they would like to research in more detail and have
them create an individual K-W-L chart in their journal regarding these “thinkers”. Review entries to ensure there
are a variety of people represented and then assign one of the chosen thinkers to each student.

Research Fundamentals

1.

2.

3.

Guide students through a research process in which students read a passage from an encyclopedia and then explain
what the words really mean.
Set up research folders with category questions specific to Great Thinker research:

o Personal life

o Major accomplishments

o Problems or obstacles

o What else was happening in the world or with other Great Thinkers?
Ask students to read through a variety of information from varied sources about a famous person and work in
partners reading each article and deciding:

o Is the source reliable? Are the sources consistent?

o Is the information important?

o If yes, to which category (from Great Thinkers research folder) does the information belong?
Provide students with yet another encyclopedia article about another Great Thinker and have them complete the
process alone and then compare their ideas with the class.

Researching Great Thinkers

Using the research folder, ask students to gather information from a variety of resources. (Internet, books,
encyclopedias, etc.) Prompt students to create a bibliography that correctly documents their sources.

Remind students that they are writing and delivering a 3-5 minute speech as their Great Thinker using the research
they gather. Provide students with the Speech Content Scoring Guide and the Oral Presentation Scoring
Guide to help guide their research and clarify questions during the practice sessions for their Great Thinker speech.
Take notes while questioning and observing students throughout the research process to monitor progress and
assess student understanding.

As students gain new information, prompt them to revisit and add to their initial K-W-L charts.

After roughly one week, give students a short answer, research quiz to check on their progress. This quiz provides
a snapshot of the research up to this point. Most importantly, this quiz serves as a guide to students about what
they still need to find regarding the life and work of their Great Thinker.

Creating Documents with Research

1.

2.

To help students prepare for taking on the role of their Great Thinker, ask them create an “I AM” poem based on
the thinker’s life:
o Provide students with the Poem Scoring Guide to self-monitor the quality of work during writing.
o Guide students through the writing process complete with rough drafts, peer feedback, and teacher editing for
content and conventions.
In addition, ask students to create five diary entries based on events in the Great Thinker’s life:



o Provide students with the Diary Scoring Guide to guide their decisions during the diary writing.
o Guide students through the writing process complete with rough drafts, peer feedback, and teacher editing for
content and conventions.

o If necessary, discuss with students ideas for writing about milestones and provide guidance as needed.
Assess the poems and diary entries using the scoring guides and ask students to consider the comments and scores
when planning for their upcoming presentations.
Ask students to return to their K-W-L chart and reflect on what they learned about their Great Thinker, especially in
regards to the Content Questions:

o How did these "Great Thinkers” change the world?

o Who did their work impact?

o What obstacles did they overcome to change the world?

Concluding the Unit

uaw

Revisit the Speech Content Scoring Guide and the Oral Presentation Scoring Guide to help students plan,
draft, practice, and present the life of their Great Thinker. Ask students to self-assess before they present using the
Speech Content Scoring Guide.

Ask students to design and gather props to assist with their oral presentation. Encourage students to practice their
presentation before the class presentation.

Ask students to take notes in their journals as each presentation is delivered.

Assess the presentations using both scoring guides.

After all student presentations, revisit the class K-W-L chart and ask students to brainstorm everything they‘'ve
learned about the Essential Question, What does it take to change our world?

Then have students individually reflect in their journals answering the Unit Question, Which people have positively
impacted our world? and What did it take to do it? Ask students to cite specific examples from their research and
their peers’ presentations when answering these questions. Review these entries looking for students’ abilities to
synthesize information and generate the key characteristics needed to be a Great Thinker.

Review anecdotal notes, journals, all scoring guides, the research quiz, and the final reflections to determine
student understanding and growth throughout the unit.



Assessing Projects: Great Thinkers
Content Standards and Objectives

Targeted Content Standards and Benchmarks
Washington State Standards
Reading

The student understands the meaning of what is read.

Writing
The student writes in a variety of forms for different audiences and purposes.
The student understands and uses the steps of the writing process.

Communication
The student communicates ideas clearly and effectively

Social Studies
Understand and use inquiry and information skills required by citizens in a democratic society
. Understand and apply critical thinking and problem solving skills to make informed and reasoned decisions

Student Objectives
Students will be able to:
Gather information from a variety of sources
Make sense of what is read
. Assimilate information to forge understanding of life and times of a Great Thinker
Use information to write poetry
Use information to write a diary
. Use information to write a speech, assuming the role of famous person
Deliver speech effectively in classroom setting



Assessing Projects: Great Thinkers

Student Samples

Student Samples
Here are student sample diaries at two different levels of performance. In addition, there is one student sample of a
speech and one student sample of a poem.

1. Student Diaries

Student C Diary of Agnes Bojaxhiu
Student C Diary Scoring Guide

Student F Diary of Leanardo Da Vinci
Student F Diary Scoring Guide

2. Student Speech

Speech Student A
Speech Scoring Guide A

3. Poem

Poem Student B
Poem Scoring Guide B
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Great Thinkers

1. With your small group, brainstorm a list of people that, over history, have made
a positive impact on the world.

[Possible student responses]

George Washington Beethoven Michelle Pfeiffer
Chief Joseph William Shakespeare George Bush
Harriet Tubman Tom Cruise Bill Clinton
Queen Victoria Shaquille O’'Neal King Arthur
Mother Teresa Vincent Van Gogh Gandhi

Pope John Paul Ernest Hemingway Thomas Edison
Nelson Mandela Marconi Bill Gates

Attila the Hun Martin Luther King Albert Einstein

2. Choose the five most influential people and rank them in order of their
importance.

[Possible student responses]

George Washington
Thomas Edison
Gandhi

Bill Gates

William Shakespeare

abrwNE

Page 1
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Possible Questioning Probes to Illicit Higher-Order Thinking

What are the characteristics of a Great Thinker?

What qualities make someone a Great Thinker?

Why did you choose your particular Great Thinker?

What about your Great Thinker makes him/her great?

What impacts did your Great Thinker have on the world?

Who does your Great Thinker remind you of in your life?

What do you think your Great Thinker would think of today’s world?

If you could ask your Great Thinker one question, what would you ask

him/her?

9. How do you think the world would be different if your Great Thinker had not
been born?

10. What do you need to do to become a Great Thinker?

11. Why are Great Thinkers so important to the world?

O N o ok D
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Great Thinkers Research Quiz
How well have you researched your Great Thinker? This is an open note, closed book
quiz.

Name

The Personal Life of your Great Thinker:
What is the name of your Great Thinker? (Yes, spelling counts!)

When and where were you born?

What are the names of your parents and siblings?

What level of education did you accomplish? (Graduated from? Self taught?)

Did you marry? Name your spouse and any children:

Choose one additional question to answer:
o Describe your early life in one word; then tell why you chose that word.
o Briefly tell one story or piece of trivia from your early life.
o Describe one thing from your childhood that might have led to your later
accomplishments.

The Work of your Great Thinker:
Were you recognized in any way for your work during your lifetime (awards, positions,
patents...) or were you only recognized after your death? Explain.

In one sentence, tell why you are a Great Thinker.

What are some of the characteristics/qualities you possess that make you a Great
Thinker?

What impact did your work have on the world? How did your work make the world a
richer, better place?

Research Quiz 1
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Who did your work impact?

The World of your Great Thinker:
Name another Great Thinker who worked during your time period.

Name one world event that might have impacted your Great Thinker.

Choose one additional question to answer:
o Name another Great Thinker whose work would have influenced you. Explain.
o Name a future Great Thinker who might have been influenced by the work you
did. Explain.
o Describe a social situation of the time period and explain how that would have
made your Great Thinker’s work more difficult. (Example: women’s rights at
that time, treatment of minorities at that time, laws, expectations...)

The Trivia of your Great Thinker:
Share a brief, interesting story piece of interesting trivia about your Great Thinker:

Research Quiz 2
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Poem Writing Scoring Guide

Descriptor Effective Adequate Somewhat Little or None
Points 10-9 8-7 6-4 3-0

Ideas in My poem follows correct My poem follows correct format. My poem follows correct format. My poem follows correct format.

Poem format. Each line speaks to a | Most lines provide insight into to a | Each line provides some insight Most lines discuss the same ideas;
different part of my Great different part of my Great Thinker's | into my Great Thinker's life, very little variety in ideas. Poem
Thinker's life. life, though some ideas are though many ideas are repeated. | offers very little insight into the life

repeated. of my Great Thinker.

Word Choice | | use figurative language to | use figurative language to create | attempt to use figurative I do not use figurative language to
create vivid mental images in | mostly vivid mental images in most | language to create mental images | create mental images in lines.
all lines. Every line causes lines. Some lines are insightful in some lines. Most lines are Poem is unimaginative reciting of
reader to ponder ideas whereas others are ordinary. ordinary. basic facts.
presented.

Examples | use appropriate, vivid details| | use appropriate detail in my Some of my poem is too general I have very little detail in my poem.

and Details and examples in my poem. poem. and does not have enough detail.

Conventions

| am careful to check my
poem for accuracy in spelling,
capitalization, grammar, and
punctuation, so | do not have
any mistakes.

| check my poem for accuracy in
spelling, capitalization, grammar,
and punctuation, and | do not have
any mistakes that would confuse
people while they are reading.

I check my poem for accuracy in
spelling, capitalization, grammar,
and punctuation, but sometimes |
have mistakes that confuse
people while they are reading.

I do not check my poem for
accuracy in spelling, capitalization,
grammar, and punctuation, and |
have several mistakes that confuse
people while they are reading.
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Diary Scoring Guide
Descriptor Effective Adequate Somewhat Little or None
Points 10-9 8-7 6-4 3-0
Content of My diary is about one event and|My diary is generally all about |My diary is mostly about one  |My diary seems to be about a

Diary Entry its impact on my personal or one event and its impact on my |event and its impact on my lot of different, unrelated events
professional life. personal or professional life. personal or professional life, butjand don’t show their impacts on
sometimes | get a little off the |my personal or professional life.
subject.
Creativity | surprise the reader with | include some unusual features|l try to add some unusual My interpretation is predictable.
appropriate, unusual features |to add meaning and enhance |[features, but they may not add
that add meaning and my readers enjoyment. to the meaning.
contribute to the readers’s
enjoyment and understanding.
Word Choice |l use emotional and interesting |l use emotional and interesting |l often use ordinary, predictable || usually use ordinary,

words that make my entry seem
realistic.

words when | can.

words.

predictable words.

Examples and
Details

| use appropriate, vivid details
and examples in my writing to
prove | know a lot about my
Great Thinker's life.

| use appropriate detail in my
writing to prove | know about
the life and times of my Great
Thinker.

Some of my writing is too
general and does not have
enough detail to prove | know
very much about the life and
times of my Great Thinker.

| have very little detail in my
writing and offer little or no
proof that | know about the life
and times of my Great Thinker.

Sentence
Fluency

Some sentences are long,
some are medium, and some
are short. | start my sentences
with different words and
phrases so they do not all
sound the same.

| have some variety in my
sentence length and
beginnings.

Many of my sentences are
about the same length, and
some of them begin with the
same kind of phrase or word.

My sentences are mostly about
the same length, and many of
them begin with the same kind
of phrase or word.

Diary Scoring Guide 1
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Conventions

| am careful to check my writing
for accuracy in spelling,
capitalization, grammar, and
punctuation, so | do not have
any mistakes.

I check my writing for accuracy
in spelling, capitalization,
grammar, and punctuation, and
| do not have any mistakes that
would confuse people while
they are reading.

I check my writing for accuracy
in spelling, capitalization,
grammar, and punctuation, but
sometimes | have mistakes that
confuse people while they are
reading.

Diary Scoring Guide 2

| do not check my writing for
accuracy in spelling,
capitalization, grammar, and
punctuation, and | have several
mistakes that confuse people
while they are reading.
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Oral Presentation Content Scoring Guide

Descriptor
Points

Effective

Adequate

Somewhat

Little or None

10-9

8-7

6-4

3-0

Organization

Beginning of my speech is very
engaging and captures audience's
interest.

Beginning of my speech is
engaging and mostly
captures audience's
interest.

Beginning of my speech is
somewhat engaging.

Beginning of my speech is
not engaging.

My transitions between ideas are
smooth, logical, and seamless.

My transitions between
ideas are smooth and
mostly logical.

My transitions between
ideas are somewhat
logical, though rough or
awkward.

My transitions between
ideas are rough and not
logical.

My conclusion effectively
summarizes the speech and is
related to the whole.

I include an effective final appeal
and a very memorable ending.

My conclusion summarizes
the speech and is related to
the whole.

I include a final appeal and
a memorable ending.

My conclusion is ineffective
and may not relate to the
whole.

I include an inadequate
appeal and a forgettable
ending.

There is no logical plan to
my speech.

| provide no real sense of
closure or impact, leaving
my audience confused.

Personal

Address the Content
Question: How did their
personal life affect their
work?

The facts and ideas | share give
audience a very good sense of
Great Thinker’s personality.

The facts and ideas | share
give audience a sense of
Great Thinker’s personality.

The facts and ideas | share
give audience a minimal
sense of Great Thinker's
personality.

The facts and ideas | share
do not give audience a
sense of Great Thinker’s
personality.

Role Play | stay in character throughout all of |l stay in character | stay in character | do not stay in character
the presentation. throughout most of the throughout some of the during the presentation.
presentation. presentation.
Professional The major accomplishments are The major The major The major

Address the Content
Questions: How did my
Great Thinker change

clearly stated and fully explained.

accomplishments are
stated and mostly
explained.

accomplishments are partly
stated and explained.

accomplishments are not
clearly stated nor fully
explained.

Scoring Guide 1
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the world? What
obstacles did they
overcome to change the
world?

The importance and meaning of my
Great Thinker’s work is very clearly
discussed. His/her path to success
(obstacles, awards won, etc.) is
clearly explained.

The importance and
meaning of my Great
Thinker's work is
discussed. His/her path to
success (obstacles, awards
won, etc.) is explained.

The importance and
meaning of my Great
Thinker’s work is not very
clearly discussed. His/her
path to success (obstacles,
awards won, etc.) is not
clearly explained.

The importance and
meaning of my Great
Thinker's work is not
discussed. His/her path to
success (obstacles, awards
won, etc.) is not explained.

Historical

Address the Essential
and Content Questions:
What does it take to
change our world? Who
did their work impact?

Significance of my Great Thinker
and his/her impact on the world is
clearly explained. My audience
absolutely knows why he/she is
considered a Great Thinker. Time in
which my Great Thinker lived and its
impact on his/her life is clearly
described and explained.

Significance of my Great
Thinker and his/her impact
on the world is explained.
My audience has a good
idea why he/she is
considered a Great
Thinker. Time in which my
Great Thinker lived and its
impact on his/her life is
mostly described and

explained.

Significance of my Great
Thinker and his/her impact
on the world is partly
explained. My audience
has to guess as to why
he/she is considered a
Great Thinker. Time in
which my Great Thinker
lived and its impact on
his/her life is partly

described or explained.

Significance of my Great
Thinker and his/her impact
on the world is not
explained. My audience
does not know why he/she
is considered a Great
Thinker. Time in which my
Great Thinker lived and its
impact on his/her life is not
described or explained.

Scoring Guide 2
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Oral Presentation Scoring Guide

Name Great Thinker
Descriptor Effective Adequate Somewhat Little/None
Points 10-9 8-7 6-4 3-0

Eye Contact

The speaker is looking at the
audience almost all of the
time. The speaker makes
direct eye-to-eye contact with
most of the members of the
audience at some point in the
speech.

The speaker is looking up for
most of the talk. The direct eye
contact with members of the
audience is sporadic.

The speaker looks at the
audience only part of the time.
When looking up, there is little
direct eye-to-eye contact with
members of the audience.

Most of the time, the speaker
is not looking at the audience.

Voice

Every spoken word can be
heard and understood clearly
with no difficulty by each
person in the audience.

A very brief portion of the talk
may be unclear or inaudible to
some members of the
audience, OR the audience
has to make an effort to hear
and understand.

Several parts of the talk are
unclear or inaudible to some
members of the audience OR
one portion is unclear or
inaudible to most of the
audience.

Several portions of the talk are
unclear or inaudible to most of
the audience.

Preparation

Preparation is highly evident.
The speaker makes smooth
transitions between parts of
the talk. There are no delays in
the use of visual aids.

Preparation is evident. Most
transitions between parts of
the talk are smooth. There
may be a small pause or two in
the talk or in the use of visual
aids.

Preparation may or may not be
evident. Unnecessary delays
or pauses exist in the talk or in
the use of visual aids.

There is no evidence of
preparation. Talk seems to be
unorganized. Unnecessary
pauses may occur OR there
are awkward delays when
using visual aids.

Pace

Talk moves at natural rate and
rhythm. There are no
inappropriate pauses or
silences.

Talk is slightly hurried or slow.
There may be occasional gaps
of “dead air,” that do not
detract very much from the

meaning.

Talk is somewhat hurried or
sluggish throughout OR there
are several noticeable pauses
in an otherwise well-paced
talk.

Talk is noticeably rushed or
protracted OR there are
several lengthy pauses in the
talk.

Presentation Scoring Guide 1
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Expression The speaker uses a variety of |The speaker takes advantage |There are some expressive Talk is flat. Voice is
volume modulations of possible opportunities to be [techniques employed at times |consistently a monotone. Little
(louder/softer), voice expressive. Some of the by the speaker, but for the or no energy is used to convey
inflections (tone of voice), techniques are overused or most part, the tone is lifeless  [feelings.
gestures, and facial overdone. or inappropriate.
expressions to convey
enthusiasm or energy. All
expressive techniques are
appropriate to the content of
the talk. Techniques are not
overused or overdone.
Length of Presentation is completed in  |Presentation is just a bit over |Presentation is over or under |Presentation is extremely over

Presentation

the allotted time limit.

or under the allotted time.

the allotted time by a
significant amount.

allotted time limit or is
extremely under allotted time.

Props-Visual
Display

Props-visual display highly
relevant to oral presentation.
Visual material enhances the
purpose and meaning of the
presentation. The props
support a strong connection to
the role of the great thinker.

Props-visual display is relevant
to the oral presentation
concept. The visual material
aids to the understanding of
the concept. The props add to
the connection to the great
thinker.

Props-visual display do not
add to the understanding of
the oral presentation. The
props do not add to the
connection of the great thinker.

Props- visual display is not
relevant to the oral
presentation topic, or no visual
material supports the oral
presentation. The props make
no connection to the great
thinker or do not exist.

Presentation Scoring Guide 2
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Diary of Agnes Bojaxhiu

; r}.‘{y i

Student C Diary 1
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Deor D:’arg, 1919

Today, my IOW'h-g fatrer; Nikola
has just olied. My protirer, Dr‘ahq} now
Leels alone and sad. T dowt lknow
how Tl [We on T the jam‘ly,ﬂe wWag
my Ffather, He wds one of theose dads
wWho Wowld wnderstandk me- He Jas
My influgnce om. how T hved. T do
not know What else cowld happen 1
y LFe. T hope i+ doeswt end up
like today. T lnow my father (s gone,
but his inflence wWas sHI\ Wit me.
T EBrew s daa cannot b€ reversech-

Today’s Pmﬂe-"" [ear Heavenly fatner;
please fake care oF hﬂtjocaﬂntr. Thanle-

w for the Sood you have provicked
or me today - Tn J%SOLS’S om L.

Ameh.

ngmd“ |

Student C Diary 2
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Dear Drary, azy

T've wnow responded +o the catl
of A& vocatiol as o c_qt-l—\aln'e_. ;
' Ml'-‘Sl‘Oh.qrg wun - NoV T am \)ommg
the religrows orcler Which witl senol
P me 10 Tndica- This would be +Hie
. fartnest Trve -ever troveked - Skopie
to Thdd Win toke o [Qh9 Hme
to  gef o, T am wery nervous ol
that+ T’ going On m 101""8‘1—
mission- L hope e€vRryone 11
be pledsed it my Work. My ..
rec Fest r‘ea-r‘\ei- I'S [eq,w’hg hone .
T wouldh Le 8{'(/{'113 hay hc'-pfy
fe up to travel to a distant
coum-rg-‘ﬂu's s a obstacle
T rmust pass through ¢

Toclay Pmyer:Deor Qod., pleast
protecy MY Family Wik L'n
gone- T Jesug’s nam €y
Aw~en-

g

Student C Diary 3
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| Dear Drarg, 209

:. MY missonary an

" ;pf'*l.fk”@(dr‘each.eo{ Ihc(i'qa ﬁe}- ngqr:\:, Las
| Betika Kajuc. werve traveied so Saer.

L We ar® now wWalking apscendh Tholmr .
Q‘J Wwe Walked by, there were Fonn vers
| l(ving (}'Mf- [ivig O e streets.
o kgin, e both opencd the BiLie

| Ond read SHomes From (- Fact, Story

noad some Hm'm.y ﬁwy QQUlch «tl lear
fFom. Foodt s Lancled o:&- ancl
Shelter W/ Fourol - L cqudoh +ett *Jhg

et happy

!. — % P er’ Dearqrad J pftase help
thed pecpte) They veally neel. g

- Th JEswss name,
Amen -

—Agrat—
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Dear Dl'a/r‘rj} 1q37
Today, T have faker my fena |

vows as a Catholic m:.fhbﬂq.rj nuwh-

ik Cchose +he hane (eresa ab e

bhe saimt Therese of Lisewse L am

ver PV‘OLLA of m(\j nown e » Sy Cou.tol

feit  py bOTHES and osresiuine.

prouc} OFf me, 00 - L am howq’.

trwe Missiorary hun- My question

to myself (s Whot Shall happe

neXt in my l.Fe- From Agres +o

Teresa  m S€ehn WBe a I mall change,
but+ s C%’H b,\a. T+ Wi take

A Thile Ffor-ne bo  aerciired > e Fhe
hame. T qu.es*z‘oh mdsels ON P oo

I it 5’.911 my Nome . T Qmn
hdePtj that T have wmiacle 't this

ar .

: d, thanle you
Toclay, prayer: Dear (1oc)
for :;,7 'Hflcz.:" has J/La/ppe'fd .szimt
you for bemn With e o1

jowrned - In
Amen,
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Qar‘ D:'Glr‘y, 1479

L hawv jusk one tHiwe (979
hbbe!_ PPeace pf‘l'z.e_ For h-\y Loplk
With the poor- T jpever Saw this
dj coming. T was 50 excitee
when T recrevedd +he cwxypd -
Tom 80;’119 16 be 1@01:_.‘»(9 baclk on ths
dcxy O A long +ilme -The PYVize
was  worth over [ wm/tlonr dellars:
L gak 'k all 4O the pPoor T+ was
the r‘f\gh:" thirng to do. 90 years.
A bour Ao years 9%, L remember
leaving for 1his }WY‘mf’j L rememper
l'rly houst, my occwm-'f% and\ my ncvmf/'
A qries &onxha Boy?axlfu’u—_‘[ noww
Fel+ 'euekyonﬁ. V=V /-La,a)od.mtj 900(‘)
Lo Mk d?ayea{ OF~.

Today s Prayer: Doy el you
for rgf 9;:’?"‘9 4P O%f_'rny
Tesus’s hgme, _

Amen -
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Diary Scoring Guide for Student C

Descriptor Effective Adequate Somewhat Little or None
Points 10-9 8-7 6-4 3-0
Content of My diary is about one event and|My diary is generally all about |My diary is mostly about one  |My diary seems to be about a

Diary Entry its impact on my personal or one event and its impact on my |event and its impact on my lot of different, unrelated events
professional life. personal or professional life. personal or professional life, butjand don’t show their impacts on
sometimes | get a little off the |my personal or professional life.
subject.
Creativity | surprise the reader with | include some unusual features|l try to add some unusual My interpretation is predictable.
appropriate, unusual features |to add meaning and enhance |[features, but they may not add
that add meaning and my readers enjoyment. to the meaning.
contribute to the readers’s
enjoyment and understanding.
Word Choice |l use emotional and interesting |l use emotional and interesting |l often use ordinary, predictable || usually use ordinary,

words that make my entry seem
realistic.

words when | can.

words.

predictable words.

Examples and
Details

| use appropriate, vivid details
and examples in my writing to
prove | know a lot about my
Great Thinker's life.

| use appropriate detail in my
writing to prove | know about
the life and times of my Great
Thinker.

Some of my writing is too
general and does not have
enough detail to prove | know
very much about the life and
times of my Great Thinker.

| have very little detail in my
writing and offer little or no
proof that | know about the life
and times of my Great Thinker.

Sentence
Fluency

Some sentences are long,
some are medium, and some
are short. | start my sentences
with different words and
phrases so they do not all
sound the same.

| have some variety in my
sentence length and
beginnings.

Many of my sentences are
about the same length, and
some of them begin with the
same kind of phrase or word.

My sentences are mostly about
the same length, and many of
them begin with the same kind
of phrase or word.
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Conventions

| am careful to check my writing
for accuracy in spelling,
capitalization, grammar, and
punctuation, so | do not have
any mistakes.

I check my writing for accuracy
in spelling, capitalization,
grammar, and punctuation, and
| do not have any mistakes that
would confuse people while
they are reading.

I check my writing for accuracy
in spelling, capitalization,
grammar, and punctuation, but
sometimes | have mistakes that
confuse people while they are
reading.

| do not check my writing for
accuracy in spelling,
capitalization, grammar, and
punctuation, and | have several
mistakes that confuse people
while they are reading.
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Diary of Leanardo Da Vinci

DaVinci Diary 1
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Diary Scoring Guide for Student F

Descriptor Effective Adequate Somewhat Little or None
Points 10-9 8-7 6-4 3-0
Content of My diary is about one event and|My diary is generally all about |My diary is mostly about one  |My diary seems to be about a

Diary Entry its impact on my personal or one event and its impact on my |event and its impact on my lot of different, unrelated events
professional life. personal or professional life. personal or professional life, butjand don’t show their impacts on
sometimes | get a little off the |my personal or professional life.
subject.
Creativity | surprise the reader with | include some unusual features|l try to add some unusual My interpretation is predictable.
appropriate, unusual features |to add meaning and enhance |[features, but they may not add
that add meaning and my readers enjoyment. to the meaning.
contribute to the readers’s
enjoyment and understanding.
Word Choice |l use emotional and interesting |l use emotional and interesting |l often use ordinary, predictable || usually use ordinary,

words that make my entry seem
realistic.

words when | can.

words.

predictable words.

Examples and
Details

| use appropriate, vivid details
and examples in my writing to
prove | know a lot about my
Great Thinker's life.

| use appropriate detail in my
writing to prove | know about
the life and times of my Great
Thinker.

Some of my writing is too
general and does not have
enough detail to prove | know
very much about the life and
times of my Great Thinker.

| have very little detail in my
writing and offer little or no
proof that | know about the life
and times of my Great Thinker.

Sentence
Fluency

Some sentences are long,
some are medium, and some
are short. | start my sentences
with different words and
phrases so they do not all
sound the same.

| have some variety in my
sentence length and
beginnings.

Many of my sentences are
about the same length, and
some of them begin with the
same kind of phrase or word.

My sentences are mostly about
the same length, and many of
them begin with the same kind
of phrase or word.
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Conventions

| am careful to check my writing
for accuracy in spelling,
capitalization, grammar, and
punctuation, so | do not have
any mistakes.

I check my writing for accuracy
in spelling, capitalization,
grammar, and punctuation, and
| do not have any mistakes that
would confuse people while
they are reading.

I check my writing for accuracy
in spelling, capitalization,
grammar, and punctuation, but
sometimes | have mistakes that
confuse people while they are
reading.

| do not check my writing for
accuracy in spelling,
capitalization, grammar, and
punctuation, and | have several
mistakes that confuse people
while they are reading.
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Speech—Student A

Hello there, my church community. I am Agnes Gonxha Bojaxhiu. At least I was
until 1937. You may know me now as Mother Teresa. I have traveled far to help those
without food, shelter, or money. I’d like to share about how all this happened in my life.
It was August 26, 1910 when I was born in the big city of Skopje, Macedonia, a city
somewhere above Greece. I had a brother and sister by the name of Lazar (born 1907)
and Aga (born 1904). I had two loving and religious parents. Their names were Nikolé
and Drana. Nikola was a well-respected local businessman and my mother came from
came from a wealthy family making my family wealthy, too. My childhood was very
happy until 1919.

Things began to end up tragic. My father died when I was 9 years old, leaving my
mother to open an embroidery and cloth business to support my family. Soon after that,
the family was filled with sorrow. Later after my father’s death, the family savings was
gone. It was then harder to live on in my family. My mother felt very lonely day after
day. I went to a small Catholic school called Lyceum, where I was found to be a good
student.

At the age of 18, I had made my decision. I later responded to a vocation as a
Catholic missionary nun. The vocation would then send me to India. I was never married
nor did I have any children. Yet I was still happy.

Before I left for India, my greatest regret was giving up my happy life and leaving
home to travel to a distant country. [ then left in 1928 on my long journey to India. On
my way, another Lady who responded to a vocation joined me. Her name was Betika
Kajnc. Everyday on my way there, I would pray with a rosary of beads. Each bead
represents a prayer for one day. It would take me almost an hour to pray with it. The first
white bead is always started out with this prayer, a very famous one that you may know
of:

“Our Father who art in heaven,
hallowed be thy name.
Thy kingdom come,
Thy will be done
On earth as it is in heaven.
Give us this day our daily bread.
And forgive us our debts,
as we also forgive our debtors.
And lead us not into temptation,
but deliver us from evil.” .

It was in 1929 when my companion and I reached India. As we walked around on
the streets, there were people just living out on the sidewalks. We both started out by
opening the Bible to them and beginning to read some stories from the Old Testament to
them. I started to help them look for shelter. It was very hard but Betika and I managed to
find some. Food began to be passed around. Everyone was happier then before we came.
In 1937, 1 took my final vows as a Catholic missionary nun and then I chose the name
Teresa name after Saint Theresa of Lisieux.

In 1948, 1 began working with the poorest people. I could feel that I was really
teaching these people about God.

In 1979 was a wonderful day; I won the 1979 Nobel Peace Prize. The Nobel
Peace was worth over 1 million dollars. And guess what? I donated it all to the poor. I

Student Speech 1
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was willing to give up all my money for the people that I cared for. [ knew it was the
right thing to do.

In 1990, I asked to resign as head of the Missionaries, but was soon voted back in
as Superior General.,

It was 1996 when things began to go terribly wrong with my health. I fell and
broke collarbone in April; I suffered a fever and failure of the left heart ventricle in
August; I was treated for a chest infection and recurring heart problems in September;
readmitted to hospital with chest pains and breathing problems Nov. 22. Then in 1997 I
died.

I'would like to remembered as the one who helped the poor. The one who taught
them about God. I think that I made a difference to people by showing the way to God for
people and helped them in their life by giving them ALL that money from the Nobel
Peace Prize. I may have not helped everyone but I helped. I say, “If you judge people,
you'll have no time to love them.” And thank you for coming to my church service this
Sunday.

Student Speech 2
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Oral Presentation Content Scoring Guide

For Student A

Descriptor

Effective

Adequate

Somewhat

Little or None

Points

10-9

8-7

6-4

3-0

Organization

Beginning of my speech is very
engaging and captures audience's
interest.

Beginning of my speech is
engaging and mostly
captures audience's
interest.

Beginning of my speech is
somewhat engaging.

Beginning of my speech is
not engaging.

My transitions between ideas are
smooth, logical, and seamless.

My transitions between
ideas are smooth and
mostly logical.

My transitions between
ideas are somewhat
logical, though rough or
awkward.

My transitions between
ideas are rough and not
logical.

My conclusion effectively
summarizes the speech and is
related to the whole.

I include an effective final appeal
and a very memorable ending.

My conclusion summarizes
the speech and is related to
the whole.

I include a final appeal and
a memorable ending.

My conclusion is ineffective
and may not relate to the
whole.

| include an inadequate
appeal and a forgettable
ending.

There is no logical plan to
my speech.

| provide no real sense of
closure or impact, leaving
my audience confused.

Personal

Address the Content
Question: How did their
personal life affect their
work?

The facts and ideas | share give
audience a very good sense of
Great Thinker’s personality.

The facts and ideas | share
give audience a sense of
Great Thinker’s personality.

The facts and ideas | share
give audience a minimal
sense of Great Thinker's
personality.

The facts and ideas | share
do not give audience a
sense of Great Thinker’s
personality.

Role Play | stay in character throughout all of |l stay in character | stay in character | do not stay in character
the presentation. throughout most of the throughout some of the during the presentation.
presentation. presentation.
Professional The major accomplishments are The major The major The major

Address the Content
Questions: How did my

clearly stated and fully explained.

accomplishments are
stated and mostly

accomplishments are partly
stated and explained.

accomplishments are not
clearly stated nor fully
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Great Thinker change
the world? What
obstacles did they
overcome to change the
world?

explained.

explained.

The importance and meaning of my
Great Thinker’'s work is very clearly
discussed. His/her path to success
(obstacles, awards won, etc.) is
clearly explained.

The importance and
meaning of my Great
Thinker’'s work is
discussed. His/her path to
success (obstacles, awards
won, etc.) is explained.

The importance and
meaning of my Great
Thinker’s work is not very
clearly discussed. His/her
path to success (obstacles,
awards won, etc.) is not
clearly explained.

The importance and
meaning of my Great
Thinker’s work is not
discussed. His/her path to
success (obstacles, awards
won, etc.) is not explained.

Historical

Address the Essential
and Content Questions:
What does it take to
change our world? Who
did their work impact?

Significance of my Great Thinker
and his/her impact on the world is
clearly explained. My audience
absolutely knows why he/she is
considered a Great Thinker. Time in
which my Great Thinker lived and its
impact on his/her life is clearly
described and explained.

Significance of my Great
Thinker and his/her impact
on the world is explained.
My audience has a good
idea why he/she is
considered a Great
Thinker. Time in which my
Great Thinker lived and its
impact on his/her life is
mostly described and

explained.

Significance of my Great
Thinker and his/her impact
on the world is partly
explained. My audience
has to guess as to why
he/she is considered a
Great Thinker. Time in
which my Great Thinker
lived and its impact on
his/her life is partly
described or explained.

Significance of my Great
Thinker and his/her impact
on the world is not
explained. My audience
does not know why he/she
is considered a Great
Thinker. Time in which my
Great Thinker lived and its
impact on his/her life is not
described or explained.
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Poem—Student B

I am a Renaissance workaholic.
I wonder if my autopsies on corpses will help my knowledge
of the human body.

I hear my bicycle invention clanking down the street.
I see a paintbrush moving across paper.

1 want to replace my paralyzed right hand.

| am a Renaissance workaholic.

DooPel o o

| pretend to be a bird soaring though the sky like the ones |
have studied.

| feel a roar under my feet by a tank built by my design.
I touch the mind of the artistic world.

| worry that my submarine sketch will fail.

I cry because | have no one to share my success with.
I am a Renaissance workaholic.

I understand that the circulation of blood causes blood to
touch every muscle in the body.

I say my development of the machine gun will be completed
some day.

I dream of my parachute creation slowing my descent.

I try to envision the Mona Lisa on a gallery wall.

| hope my helicopter innovation will glide through the air.
I am a Renaissance workaholic.

g c 0 Cc0
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Poem Writing Scoring Guide

Descriptor Effective Adequate Somewhat Little or None
Points 10-9 8-7 6-4 3-0

Ideas in My poem follows correct My poem follows correct format. My poem follows correct format. My poem follows correct format.

Poem format. Each line speaks to a | Most lines provide insightinto to a | Each line provides some insight Most lines discuss the same ideas;
different part of my Great different part of my Great Thinker's | into my Great Thinker's life, very little variety in ideas. Poem
Thinker's life. life, though some ideas are though many ideas are repeated. | offers very little insight into the life

repeated. of my Great Thinker.

Word Choice | | use figurative language to | use figurative language to create | attempt to use figurative I do not use figurative language to
create vivid mental images in | mostly vivid mental images in most | language to create mental images | create mental images in lines.
all lines. Every line causes lines. Some lines are insightful in some lines. Most lines are Poem is unimaginative reciting of
reader to ponder ideas whereas others are ordinary. ordinary. basic facts.
presented.

Examples | use appropriate, vivid details| | use appropriate detail in my Some of my poem is too general I have very little detail in my poem.

and Details and examples in my poem. poem. and does not have enough detail.

Conventions

| am careful to check my
poem for accuracy in spelling,
capitalization, grammar, and
punctuation, so | do not have
any mistakes.

| check my poem for accuracy in
spelling, capitalization, grammar,
and punctuation, and | do not have
any mistakes that would confuse
people while they are reading.

I check my poem for accuracy in
spelling, capitalization, grammar,
and punctuation, but sometimes |
have mistakes that confuse
people while they are reading.

I do not check my poem for
accuracy in spelling, capitalization,
grammar, and punctuation, and |
have several mistakes that confuse
people while they are reading.




	Intel Education: Assessing Projects
	Great Thinkers
	Instructional Procedures
	Content Standards and Objectives
	Student Samples
	List
	Questioning
	Research Quiz
	Poem Scoring Guide
	Diary Scoring Guide
	Oral Presentation Content Scoring Guide
	Oral Presentation Scoring Guide
	Student C Diary
	Diary Scoring Guide for Student C
	Student F Diary
	Diary Scoring Guide for Student F
	Student A Speech
	Oral Presentation Scoring Guide Student A
	Student B Poem
	Poem Writing Scoring Guide Student B


	AOHIKLPJAILHKPNONPGJKKLBMOECKDCJ: 
	form1: 
	x: 
	f1: 



	FKGPJABOFEBLMDLEFHGIGPBCELCAOFAO: 
	form1: 
	x: 
	f1: dDw2Njg0NTQ3NDM7Oz6CocER96O0QMTr8AMyBm0TPvCUgg==



	MLIMCDBPCFJPCJKIDMENFLJGBPMMKFKE: 
	form1: 
	x: 
	f1: dDw2Njg0NTQ3NDM7Oz6CocER96O0QMTr8AMyBm0TPvCUgg==



	CDGADCJKMMMNAEGGMGKNCDBBKFPOCAFMDA: 
	form1: 
	x: 
	f1: dDw2Njg0NTQ3NDM7Oz6CocER96O0QMTr8AMyBm0TPvCUgg==





